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Abstract: The paper covers the issue of applying the learning by teaching method outside the classroom as an effective
tool for the formation of academic (linguistic and transferrable) and life skills, positive personality traits and the popularisa-
tion of socially significant values among students of non-linguistic fields of study. The study is based on an experiment,
the participants of which were 20 first-year students of Nevinnomyssk Technological Institute studying in the specialty
“Chemical technology of inorganic substances”. The experiment was guided by the author of the paper. During the experi-
ment, which lasted two academic semesters (from September 2023 to December 2023), participants helped students
(at the ages from 8 to 14 years) of a local boarding school with their homework. The purpose of the study was to identify aca-
demic and non-academic skills that can be acquired and improved through teaching practice. The results of the experiment
were collected and processed using the narrative interview method (sharing experiences through answering a question) and
showed the presence of both academic and transferrable skills. Thanks to the outside-the-classroom circumstances (living
and learning conditions in a boarding school), participants were immersed in an environment of social-emotional learning,
and noted the benefits of this experience both for future professional activities and for everyday life. Despite certain academic
and non-academic difficulties that the participants and organisers encountered in the process of practical application of this
method, it turned out to be productive, and the author recommends its use when learning and teaching other academic disciplines.
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INTRODUCTION

Learning by teaching is an approach developed and intro-
duced by Jean-Pol Martin, who taught French in German
schools in the 1980s [1]. However, the link between teaching
and learning was observed much earlier, which is proved by
a number of famous people’s quotations from different his-
torical periods: “Teaching is learning” (Seneca); “He who
teaches, learns” (Comenius); “Teaching means double learn-
ing” (Joubert); “One learns fastest and best when one teaches
others” (Rosa Luxemburg); “An honest teacher must always
remain an attentive student” (Maxim Gorky). Starting from
the 1990s this method has been successfully applied at both
academic and working environments [2]. Let us consider
some definitions of the given term.

The basic idea of learning by teaching (also known as
peer tutoring or peer teaching) is that learners take the role of
the teacher for a certain time in class. This time period can be
a whole lesson or only the time needed for a special activity.
During this time period, the learners, who take the role of
the teacher, may present a new subject to the other learners,
lead discussions, help each other in solving learning tasks,
and so on. Benefits: learners develop creativity and presenta-
tion skills, which are valuable at the modern workplace'.
Learning by teaching occurs when within a certain group,

! Learning by Teaching // Encyclopedia of the Sciences
of Learning. New York: Springer, 2012. P. 1830-1832.
URL: https://link.springer.com/referenceworkentry/10.1007/978-
1-4419-1428-6_497.

students help each other in different subjects, contribute to
teaching processes and support the solution of their prob-
lems. Benefits: students enhance their understanding; deve-
lop responsibility, communicative and leadership skills®.
In the field of pedagogy, learning by teaching is a method of
teaching in which students are made to learn material, and
prepare lessons to teach it to the other students. Benefits:
acquisition of life skills along with the subject matter”.

According to the researchers, “learning to teach is better
than learning by oneself” [3]. It was found out that students
who learn for themselves were less successful than those
who were asked to learn the material in order to later teach
it to their peers [4]. The interesting thing is that the latter
group did not actually teach what they had learnt, but were
just expected to do it. Even better outcomes were received
when students were asked to explain their new knowledge
to their friends and classmates. It also turned out to be true
with passive listeners (when students recorded their expla-
nation on audio and video devices) [5]. Moreover, teaching
something to an imaginary or real person is regarded as one
of the most efficient memorisation techniques, especially
for those who are to process a great amount of information
to sit an important exam [6].

% Tokmak A. Using Extrascholastic Learning Environments
in Teaching History Topics to Students With Learning
Difficulties // IGI Global. URL: https://www.igi-
global.com/dictionary/peer-teaching/121019.

3 Learning by Teaching // Teachmint.

URL: https.//www.teachmint.com/clossary/l/learning-by-teaching/.
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The most exciting and efficient results occur, however,
when a would-be teacher collaborates with his or her stu-
dents by answering questions, leading discussions, sharing
experiences, providing new topics and adapted help. In
this way, the process of gaining new knowledge (and edu-
cation in general) shifts from being teacher-centered to
becoming student-centered, making learners as respon-
sible for their education as teachers are [7]. Besides, stu-
dents become aware of other sources of learning apart
from textbooks and teachers, such as their own experienc-
es and other people.

The existing practices of learning by teaching are quite
various and adaptable to different learning contexts and
environments. The most common of them are the follow-
ing. Learning by developing / creating educational materi-
als (flashcards, crossword puzzles, video tutorials, etc.) [8]:
in this way, students learn to choose appropriate infor-
mation to be presented to the class, working as team with
their teacher. Later on the materials can be altered, com-
plemented, etc. and used to teach other groups or classes.
Learning by substituting a real teacher: an individual, a pair
or a group of students who have already learnt the material,
or know it from their out-of-the classroom experience, pre-
sent it to the rest of the class. It is a great way to assess
the substitute’s knowledge in the given area and to deter-
mine fields for improvement [9]. Learning by teaching
peers: a stronger student helps his or her weaker mates to
understand the materials or to analyse and correct the mis-
takes. In this approach, a tutor student deepens his or her
understanding of the given topic by planning the tutorial
and interacting with tutees. Weaker students get an oppor-
tunity to receive personalised assistance, and to perceive the
topic from a different angle [10]. Learning by peer assess-
ment and providing feedback: students check and assess
each other’s work (essays, reports, home assignments,
presentations, etc.), according to the given rubric (it can be
created by students themselves or with a teacher’s help) and
then provide constructive feedback justifying their deci-
sions [11]. In this way, students can learn from each other’s
experiences and mistakes. This practice can also have
a form of self-assessment, when students reflect on strong
and weak points of their own work [12].

For our research we have adapted learning by substi-
tuting a real teacher practice to the peculiarities of our
learning context (teaching in an outside context, rather
than inside one’s class or group). Despite the fact that
a good level of English language knowledge is highly ap-
proved of and demanded in almost all professional areas,
the majority of non-linguistic graduates fail to demon-
strate it. The main obstacle to gaining a good language
level for this category of learners, is, in our opinion, in-
ability to do this in the classroom due to the lack of time
(the more detailed explanation is presented below). How-
ever, students can become more frequently exposed to the
language outside the classroom, as a part of their extra-
curriculum activities.

So, in our experiment, the participants (non-linguistic
first-year university students) were supposed to teach out-
side their educational establishment. For a two-term period
they were to help the local orphanage kids aged between 8
and 14 with their English language homework. It was or-
ganised as part of a volunteer movement, performed at

the university on a regular basis. The choice of the orphan-
age kids was determined by our need to find outside tutees
for the participants and their need for individualised help
with English, which cannot always be performed by the or-
phanage mentors. The experiment was aimed at finding out
what kind of linguistic and extra-linguistic skills can be
gained and developed by learning through the teaching ap-
proach. The major grounds for our choice are listed below:

— Due to a little amount of classes, and a very short pe-
riod of the English language study in non-linguistic univer-
sities (1-2 terms maximum with just 2 academic hours per
week), only a few students can have an opportunity to try
out as teachers, with the majority remaining in their initial
role of learners. Outside the classroom, on the contrary,
each student can become a teacher on a regular basis (twice
a week).

— A common practice employed in non-linguistic uni-
versities is to divide learners for their English language
classes according to their major (IT, law, economics, mana-
gement, etc.) rather than to their initial level of English
[13]. This results in mixed-level groups, which, in its turn,
means that only stronger students can act as instructors or
presenters, leaving their weaker peers behind. In our case,
each student can choose a person to teach fitting his or her
level of English (from beginner to intermediate).

— Teaching individually rather than a group helps stu-
dents feel more comfortable and confident, and build a bet-
ter rapport with learners by having more opportunities to
become aware of their learning styles, needs and interests,
as well as of both academic and non-academic difficulties.

— An outside teaching setting provides more space for
social and emotional learning (SEL), for both students and
the kids they teach. According to the report of Durlak,
Weissberg, Taylor, Dymnicki and Schellinger, “SEL teach-
es the skills we all need to handle ourselves, our relation-
ships and our work, effectively and ethically” [14, p. 3].
Besides developing IT skills, communicative competences,
creativity and flexibility, students are more prone to be-
come more sympathetic, caring, tolerant and open-minded
by being exposed to the outside-the-classroom world. These
skills are essential not just for being good learners, but pre-
pare students for their adult lives as community members,
productive workers and future parents [15].

— Just spending more time on English (which the expe-
riment naturally requires) is a great tool to improve it. Ra-
ther than having only one English class a week, students
have to prepare lessons, find appropriate materials, create
tasks and exercises, which is highly likely to consolidate
their language knowledge and skills.

— Teaching outside one’s classroom presents a life-like
situation, which is essential for successful language acquisi-
tion. Inside teaching makes students only half-teachers, as
there is always a real one to provide help and support if
the need arises. The outside environment is surely more
psychologically challenging, but at the same time more
effective and rewarding. It makes students 100 per cent
teachers as their teaching, as well as the results of it become
their personal responsibility.

The aim of this work is finding out if and in what way
an outside learning by teaching method promotes university
students’ academic (linguistic and transferrable) and life
skills development.
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METHODS

Research Sample

The outside learning by teaching experiment was orga-
nised on the basis of Nevinnomyssk Technological Institute
(Northern Caucasus Federal University branch) as a part of
the volunteer movement. The participants were 20 full-time
first-year students majoring in chemical technology
(18.03.01 — Chemical technology of inorganic substances),
aged 17 and 20. Ten participants entered the university after
school (17-year olds, 6 girls and 4 boys), and ten were col-
leges and vocational schools graduates (20-year-olds,
5 girls and 5 boys). All the participants enrolled in the uni-
versity volunteering movement at the beginning of the aca-
demic year. Previously, only two girls had a volunteering
experience: they used to help out at the shelter for stray and
abandoned animals in their home town for three years. As
for the teaching practice, five of the participants had
younger siblings whom they helped with school homework
and one co-worked with his coach during the summer holi-
days in the local swimming pool.

Research design

During the experiments the students worked in pairs to
help the local orphanage kids with their English language
homework. Pairing was supposed to provide for more psy-
chological comfort, teamwork skills development, as well
as for the substitution, in case one of the students falls ill or
cannot be present due to other unforeseen circumstances.
As a supervisor, the author let the participants choose
a partner on the principle of a mutual agreement. In case of
disagreements or incompatibility they were allowed to
change partners, but such a need never arose.

Each pair was assigned up to 3 kids to work with. Stu-
dents chose the kids’ age and grade (from 8 to 14 years old,
2-8 grades) in accordance with their own level of English.
The participants chose a number of tutees (one, two or
three) taking into consideration the amount of time they
were able and ready to devote to teaching. Only one pair
chose three kids to tutor, four pairs had two and five pairs
just one. So, all in all, there were 16 participants from
the orphanage. The students were supposed to work with
the same kids during the whole period of the experiment
(two terms). In case of a conflict or an emergency a change
was provided for, but it never came to this.

The participants were always able to consult their uni-
versity English teacher on the issues of the materials to use,
methodology to apply, and communication problems to
solve. The teacher’s role was one of a consultant and advi-
sor mostly linked with the choice of learning materials
(flashcards and other visual aids, exercises on grammar and
vocabulary topics, online linguistic games, etc.).

Participants visited their students twice a week, and gave
online consultations when it was necessary, having all the help
and support they needed from the orphanage administration.
Usually the students spent about an hour at a time with their
tutees helping them with the English home assignments and
making sure they understood the material. They were always
supervised by an orphanage teacher on duty who did not inter-
fere into the teaching process, but checked the homework.
Sometimes the students stayed longer interacting with the kids.
It was the case with primary school children who treated them
not only as tutors but as their friends as well.

Data collection

We based our research method on the narrative inter-
view rather than questionnaires requiring “yes”/“no” or
“agree”/“disagree” answers. A narrative interview is a spo-
ken or written summary of connected events, meaning ask-
ing questions that require participants to summarise their
experiences of one or more phenomena (events) and tell
this story to the researcher”.

In our research, narrative interview method is aimed at
gathering stories relating to the participants’ learning and
teaching experience, allowing them to concentrate on
the most relevant and significant items and events. It also
encourages them to reflect and analyse their successes and
failures, as well as to outline the benefits of the experiment
from both academic and non-academic viewpoints.

It should be mentioned that while analyzing the narra-
tive interviews, the author’s attention was more focused on
the content than to the language as the method is primarily
aimed at interpreting the meaning (emotional, psychologi-
cal, aesthetical, educational, etc.) of the events that hap-
pened to the narrator. In our study mastering the language is
important, but not the only objective we wanted to reach,
by means of this experiment.

Interview outline

In the framework of our experiment the narrative inter-
view was conducted in the form of three questions concern-
ing the participants’ teaching experience. They were to
write a short story as an answer to one of them.

1. What was the most difficult/exciting/unexpected epi-
sode of my teaching experience?

2. What can you learn by teaching?

3. Why would I recommend / not recommend my friend
to try out teaching?

We tried to make the prompts in such a way as to en-
courage the participants to share both their linguistic and
non-linguistic experience and to reflect upon it.

RESULTS

Question 1. What was the most difficult / exciting /
unexpected episode of my teaching experience?

Participants’ replies (7 samples):

1) I taught a fifth-grade boy who was really bright. One
day, however, his task was to retell a story from the text-
book. I helped him shorten the story leaving only the most
important sentences. There were only 10 left. He read them
several times, but could not remember. I got really frustrat-
ed, but then read the story to him myself. Amazingly, he
was able to retell it from the first time. I understood that he
had an audio memory type. Now I think there are no people
incapable of learning. Everyone just needs an individual
approach.

2) My level of English is quite high, so I chose two
eight-grade girls to tutor. But they could not understand me
and kept making mistakes. I had to use different ways of
explanation, and one day they both got “5”. T was so happy
and proud. They made me understand that having

* What is a “narrative interview” // IB Psychology.
URL: https.//www.themantic-education.com/ibpsych/2018/03/09/
what-is-a-narrative-interviewy/.
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knowledge yourself is not always enough. You should also
be able to convey knowledge to others.

3) I was not afraid of teaching as I always helped my
younger sister with chemistry. The boy I was to help here,
however, was hostile and even aggressive. It took my part-
ner and me a lot of time and effort to find a “key” to him
(it turned out he missed his best friend who was taken to
a foster family). In the end it was so rewarding as he be-
came very friendly, and his grades improved, too.

4) I taught two kids, a boy and a girl. They were both in
the sixth form and their level of English was the same.
I used flashcards to help them memorize vocabulary.
It worked good with the girl, but did not seem to be helpful
with the boy. So, one day I asked the girl to help her class-
mate, and she did! Now I see that it is really important for
students to learn together. In this way they learn not only
from a teacher, but from each other as well.

5) I tutored a nine-year-old boy and I was pretty sure in
my knowledge and abilities. I was in for a big disappoint-
ment. | prepared for our classes thoroughly, we drilled and
revised all the assignments, but my student’s marks re-
mained poor. It appeared that he forgot everything as soon
as I left. One day he told me that he loved dogs very much
and would like to have one. After this I tried to put dogs
into every task we had to do. I also brought a fluffy toy dog
to our lesson. Step by step, it worked. His marks began to
improve. This experience made me see that people learn
better if the material is somehow connected with their likes
and interests.

6) My student was a teenage boy. He was smart, but
very reserved and aloof. His marks got better and 1 was
very proud, but he seemed indifferent both to his achieve-
ments and to me and this made me upset. One day his task
was to describe a friend and he told me that he would like
to describe me. I was really touched. I will always remem-
ber this episode when I feel bad or frustrated.

7) My partner and I taught three kids. They were of
the same age, but very different, both personally and aca-
demically. The girls’ marks started improving almost im-
mediately. The boy, however, was very shy, and it was dif-
ficult for him to answer in front of the class. One day when
he was doing a task with my partner I recorded his answers
and then played them to him. It helped him become more
confident and he even started volunteering to answer in
class. I think that not only kids but adults, too, need emo-
tional support to reveal their abilities and to learn better.

Question 2. What can you learn by teaching?

Participants’ replies (7 samples):

1) The experiment has taught me to be more attentive,
sympathetic and aware of the people around me. Orphanage
kids are deprived of many things we take for granted — our
parents, our home, our presents and care we receive from
other people. They made me see and value what I have, and
be grateful to my family and friends.

2) I have become more patient, flexible and tolerant af-
ter the experiment. I have learnt teamwork skills working
with my partner. I have also become a better time manager.
Now I am able to much more during the same time period
than before. I believe the experiment has taught me to be
a more reliable and responsible person.

3) I was never interested in learning English. I did not
want to spend my time on something I am very unlikely to

need. I was sure that at least in our small town it will not do
me any good. During the experiment, however, I met real
kids who really needed my help. Their marks improved
after our tutorials and now I feel proud and useful. I think
English is worth learning, after all.

4) I taught two second grade kids. At this age children
are very active and their span of concentration is not very
long. So, I had to use flashcards, pictures, toys and other
visual aids to keep them focused. By doing this regularly
I discovered that I myself learn much better if the material
is visually supported. Now I spend less time preparing for
my classes in different university subjects and I enjoy
the process of learning much more than I used to.

5) To make tutorials interesting I had to use lots of addi-
tional materials from the Internet — pictures, songs, short sto-
ries, interactive exercises and so on. Now I am a smarter
searcher and a more confident Internet user, which is great not
only for English but for other subjects I have to learn, too.

6) I agreed to participate in the experiment because my
best friend asked me to and I am glad that I did. I’ve got
a quick temper and used to be selfish and ungrateful.
Thanks to volunteering as a whole and teaching in particu-
lar I have become more patient and understanding with
people around me. Now I have better relations with my
parents and siblings.

7) Being a teacher has taught me to be a more attentive
and active listener. This skill is really important regardless
of the career you would like to pursue. Now I am much
better at proving my point of view, giving feedback and
communicating in general.

Question 3. Why would I recommend / not recom-
mend my friend to try out teaching?

Participants’ replies (6 samples):

1) Teaching makes you learn. You just cannot come un-
prepared to the kids who are waiting for your help. I am
sure I will never forget what I have taught them. I have
learnt a lot of new words and now I am much better at un-
derstanding grammar topics.

2) I would like to continue such experiments, not on-
ly in English, but in other subjects, too. Teaching helps
you not just learn but understand as you have to explain
this to others.

3) I think teaching is a universal skill. You will always
need it — in the family and at work. During the experiment
I have found out that I can draw. It is my hobby now.

4) I would certainly recommend it to shy and reserved
people like me. I found it very hard to make friends and
even to start talking with somebody. During the experiment
I had to communicate with my partner, discuss our plans
and solve difficulties. I also had to talk with my tutees, not
only about their English homework, but about their likes,
dislikes, interests and so on. Now it is much easier for me
to talk to other people and I also feel more confident at my
classes in university.

5) I think everyone should learn how to teach. I am go-
ing to have a family of my own when I graduate. As a fu-
ture parent I should teach my kids a lot of different things
and it is really useful to know how to do it properly.

6) In my opinion teaching is the best way to assess your
knowledge in this or that subject. It is even better than ex-
ams. If you convey your knowledge to others, you under-
stand what you are talking about. In the process of tutor-
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ing I have become a better psychologist, manager and
researcher. Teaching helps you learn how to communi-
cate effectively with different people and this skill is
essential both in personal and professional areas.

Question-by-question replies analysis

The topic choice has turned out as follows: number 1 —
seven students; number 2 — seven students; number 3 — six
students. So, we can see that the story themes appeal to
the participants on an even basis.

The first prompt was chosen by the participants with
the highest initial level of English, whose answers re-
vealed improving communicative skills (“You should
also be able to convey them to others”; “It is really im-
portant for students to learn together”), patience (“I got
really frustrated but then read the story to him myself”),
flexibility (“Everyone just needs an individual ap-
proach”; “I had to use different ways of explanation™),
open-mindedness (“There are no people incapable of
learning”; “Having knowledge yourself is not enough”;
“People learn better if the material is somehow connect-
ed with their likes and interests”) and emotional side of
a teaching experience (“I was really touched. I will al-
ways remember this episode when I feel bad or frustrat-
ed”; “In the end it was so rewarding as he became very
friendly, and his grades improved, too”; “I think that not
only kids but adults, too, need emotional support to re-
veal their abilities and to learn better”).

As we can see from the participants’ stories, they feel
that teaching is a good tool to develop transferrable
(“I have learnt teamwork skills working with my part-
ner”; “I have become a better time manager”; “Now [ am
a smarter searcher and a more confident Internet user”;
“I have become more patient, flexible and tolerant, more
reliable and more responsible”; “I am much better at
proving my point of view, giving feedback and com-
municating in general”) and life skills (“More attentive,
sympathetic and aware of people around me”; “I have
become more patient and understanding with people
around me”). Moreover, it promotes universal values
(“Grateful to my family and friends”) and motivates to
learn (“I feel proud and useful. English is worth learning,
after all”; “I spend less time preparing for my classes in
different university subjects and I enjoy the process of
learning much more than I used to”).

There have been no negative answers to the third ques-
tions. All the participants have demonstrated a positive atti-
tude to teaching as a skill. According to their stories, teach-
ing helps learning (“I will never forget what I have taught
them. I have learnt a lot of new words and now I am much
better at understanding grammar topics”; “Teaching is the
best way to assess your knowledge in this or that subject”;
“Teaching helps you not just learn but understand”), deve-
lops creativity (“I have found out that I can draw”), boosts
self-confidence and communicative skills (“Now it is much
easier for me to talk to other people and I also feel more
confident at my classes in university”; “Teaching helps you
learn how to communicate effectively with different peo-
ple”) and it is useful in real life (“You will always need it —
in the family and at work™; “As a future parent I should
teach my kids a lot of different things and it is really useful
to know how to do it properly”).

Overall replies analysis

It should also be mentioned that all the orphanage kids
participating in the experiment, got better term marks, which
gives both them and the students a sense of accomplishment,
a stronger self-confidence and a great learning motivation,
which, in their turn, provide for academic success.

After analysing and interpreting the participants’ stories
we can conclude that teaching helps them gain or develop
three types of skills: linguistic, transferrable and life skills
as well as promotes positive personality traits essential for
becoming a full-fledged society member.

Although the English language skills improvement was
not regarded as the only and primary objective of the experi-
ment, the participants pointed out the increase of their both
active and passive vocabulary and a deeper level of gram-
mar comprehension. Despite the fact that only two linguis-
tic skills mentioned by the participants, it should be noted
that according to the university teachers they demonstrated
a better grasp of the language in comparison with their fel-
low-students, who did not take part in the experiment.

The outside teaching by learning experience also pro-
moted the acquisition and development of transferrable
skills regarded as “skills used in one job or career that can
also be used in another™. According to the analysis of
the participants’ narrative interviews, their academic and
interpersonal interaction with the tutees enabled them to
become better at problem-solving, decision-making, critical
thinking, time management, team working, data search and
analysis and at communication as a whole. Moreover,
the social and educational setting of the experiment provid-
ed for the real life situations requiring flexibility, techno-
logical literacy, adaptability and creativity.

The answers also revealed students’ awareness of posi-
tive personality traits such as tolerance, responsibility, pa-
tience, kindness, caring for others, sympathy, self-control
and social values of family, friendship and equality.

DISCUSSION

Experiment outcomes

The experiment outcomes indicate that outside learning
by teaching method is an effective tool for boosting both
linguistic and universal life skills, as far as non-linguistic
university students are concerned. The above-mentioned
skills develop simultaneously and are mutually influential.

The adaptation of the substituting a real teacher practice
by moving teaching outside the classroom, was determined
by the peculiarities of English teaching in non-linguistic
universities. It is advantageous due to the following factors:
it gives more opportunities to engage a greater number of
students of different initial English level knowledge; it pro-
vides a greater exposure to the language by requiring its
regular usage and implementation; it enables students to be
more independent in the choice of whom to teach and how
to teach; it provides more ground for transferrable life skills
development by exposing learners to different communica-
tive and social situations with people of different age, psy-
chological and emotional background.

> Transferable skills // Cambridge Dictionary.
URL: https.//dictionary.cambridge.org/dictionary/english/

transferable-skills.
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The method of narrative interview applied by the author
has been successfully used both within organizations and in
the academic world. It has become a long tradition to col-
lect and interpret narratives (stories) in such fields as socio-
logy and psychology [18]. Telling stories is one of
the most important ways for people to express themselves, to
share their experience and to convey their values. That is
why it is recognized as a productive tool investigate and un-
derstand social life and cultural phenomena. Narrative inter-
view enables researchers to see not only the outcomes but
the features of the teaching and learning process, directs
the participants to provide their personal experiences and
helps determine the conditions either encouraging or discou-
raging students to be involved in the aimed activity [19]. We
believe that narrative interview is an excellent way to rein-
force personalized student-centered approach in education
and to engage learners in reflective practice, which is im-
portant for further personal and professional development.
The responses gained in the process of the participants’ nar-
rative interviews have demonstrated a highly positive attitude
to teaching experience, which allows us to suggest that
the method under discussion could be applied to teach and
learn other subjects common in different educational estab-
lishments (mathematics, IT, chemistry, physics, etc.).

A number of transferrable skills gained and improved
during the experiment along with linguistic ones make
the participants better and more successful learners in ge-
neral as they are necessary for the acquisition of any uni-
versity subject as well as for any chosen career [20]. Life
skills development is no less important than linguistic and
transferrable ones. The aim of higher education is not only
to convey academic knowledge and skills, but also to make
graduates better citizens and simply better people. Life
skills and values are necessary for students as would be
parents, community members and professionals.

Challenges

Despite getting promising outcomes, it is necessary to men-
tion that the practical application of the outside learning by tea-
ching method is a very time and effort-consuming issue, which
requires students, teachers and administration collaboration.

First, visiting an outside educational establishment (in our
case, an orphanage) on a regular basis means covering a lot
of legal issues on different levels (university administration,
orphanage officials, town authorities), which takes time and
can present certain bureaucratic obstacles.

Second, the participants may need some psychological
preparation to work with kids (it can be done in the form of
tutorials or observation). Besides, students may not be able
to fit their schedules to the timetables of those they are sup-
posed to teach.

Third, as a precaution, it might be necessary to have
a professional psychologist to assist the participants, in case
a conflict should arise.

Finally, for teaching in some educational establish-
ments, the students may be asked to provide medical or
legal papers, which they can feel reluctant to do.

CONCLUSIONS

The outcomes of our research seem as follows.
The outside learning by teaching method is an effective
tool for developing non-linguistic university students’ lin-

guistic, transferrable and life skills, cultivating positive
personal characteristics and conveying social values.
Teaching as a skill provides students with a better pre-
paration for both personal and professional challenges.
To further prove the benefits of the given method, other
subjects should be included into the experiment.
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Annomayusn: CtaThsi NOCBSILEHA BONPOCY NPUMEHEHHSI MeTo/la O0yYeHHs Yepe3 IpernojiaBaHue 3a paMKaMu ayau-
TOPHBIX 3aHATHH Kak 3(Q()eKTHBHOMY MHCTPYMEHTY (POpPMHPOBAHMS aKaJeMHYECKUX (JIMHIBUCTUYECKUX U HEPEHOCUMBIX )
Y JKM3HEHHBIX HaBBIKOB, MOJIOKUTEIBHBIX JTUYHOCTHBIX XapaKTePUCTHK U MpONaraHje COUHaIbHO 3HAYUMBIX [EHHOCTEH
y CTyIICHTOB HES3BIKOBBIX HAIPaBICHUI NOATOTOBKU. B OCHOBE MCCIEIOBaHMS JIEKHUT HKCIEPUMEHT, YIaCTHUKAMH KOTO-
poro cramu 20 CTyZEHTOB MEPBOro Kypca HEeBHHHOMBICCKOTO TEXHOJIOTHYECKOTO MHCTHUTYTA, OOYJalOMMXCs IO CICIIH-
QIPHOCTH «XHMMHUYECKask TEXHOJIOTHS HEOPTaHUIECKUX BEUIECTB». DKCIEPHUMEHT MPOBOIMICS MO PYKOBOJICTBOM aBTOpa
cTaTthu. B mpormecce skcnepuMeHTa, KOTOPBIM ITHIICS ABa aKaleMHYecKuX cemectpa (¢ ceHTsI0ps mo mexadps 2023 1.),
YYaCTHHKH OMOTAJIM C BHIITOJHEHHEM JOMAIIHUX 3a/laHUi BOCTIMTAHHUKaM (B Bo3pacTte OT 8 10 14 1eT) MecTHOTO HHTEp-
Harta Ui JeTeH-CHUPOT U JeTeH, ocTaBIIuXcs 0e3 momnedeHus poxureneil. Llenpro mccienoBanus ObUIO BBIIBICHHE aKaje-
MHUYCCKHUX U HCAKAACMHUYCCKUX HABBIKOB, KOTOPbBIC MOTYT 6I:ITI: HpI/IO6peTeHLI 1 yCOBCPUICHCTBOBAHLI MNOCPEACTBOM IIpEC-
M0/1aBaTEIbCKOM MPAKTHKH. Pe3ynbTaThl SKCIIepUMeHTa ObUIM cOOpaHbl M 00pabOTaHbl C MOMOIIBIO METO/1a HAPPATUBHOTO
MHTEPBBIO (OOMEH ONBITOM Yepe3 OTBET Ha MOCTAaBJICHHBIH BOIPOC) W TIOKAa3ajH IPHUCYTCTBUE KaK aKaJ[eMUYECKUX, TaK
Y YHUBEpCaIbHBIX HAaBBIKOB. biaroaapst BHeayAUTOpHOW 00CTaHOBKE (YCJIOBHUSIM KU3HU M 0Oy4YEHHUS] B MHTEpHATE) y4acT-
HUKHU TOTPY3UJIMCH B CpEAY COHATIbHO-O9MOINOHAJIBHOT'O O6y’~IeHI/IH 1 OTMCTWIM NPEUMYHICCTBA JAHHOT'O OIbITa KaK JJid
Oynymuiel mpogecCHOHANBHON AEATEIBHOCTH, TaK M JJIsl TOBCEAHEBHOM >kn3HU. HecMOTpst Ha ompeneneHHbIe TPYIHOCTH
aKaJIeMUIECKOTO M HEaKaJeMHUYECKOTO XapaKTepa, ¢ KOTOPHIMH YYacTHHKH M OPTraHW3aTOPhI CTOJKHYJIUCH B IIpOIECCE
MPaKTHIECKOTO MPUMEHEHUS 3TOT0 METOJa, OH OKa3ajlcs MPOAYKTHBHBIM, H aBTOP PEKOMEHIYET €ro K HCIIOJIb30BAHHIO
JUTSL M3YYCHHS ¥ TIPETOIaBaHNs APYTUX YIEOHBIX TUCIIUIIIMH.

Knrouegvie cnoga: obyueHne depes NpernosaBaHne; akaJeMHIUeCKAe HaBBIKH; EPEHOCHMBIC HABBIKH; )KN3HCHHBIC Ha-
BBIKI; COIIMAJILHO 3HAYMMBbIC IEHHOCTH; TMYHOCTHBIE XapaKTEPUCTUKH; BHEAYIUTOPHAst 0OCTaHOBKA.
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