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Abstract: Innovative changes in education have significantly increased teachers’ workload and stress levels, leading to 

higher rates of burnout. This burnout adversely affects both their professional performance and personal well-being, high-

lighting the urgent need to address teachers’ mental health as a key factor in improving educational quality and effective-

ness. This pilot study aims to explore the relationship between burnout and quality of working life (QWL) among school 

teachers in Bangkalan, Indonesia and Vladivostok, Russia, and to compare the levels of burnout and QWL between these 

two countries. Using a correlational research design, data were collected from a sample of 60 teachers, with 30 participants 

from Bangkalan, Indonesia and 30 from Vladivostok, Russia. Data analysis included correlation analysis to examine  

the relationship between burnout and QWL and comparative statistical tests to identify differences between groups.  

The results indicate a significant negative correlation between burnout and QWL in both countries, demonstrating that 

increased burnout is associated with a decreased quality of working life. Furthermore, the analysis revealed a significant 

difference in burnout levels, with Russian teachers experiencing higher burnout than their Indonesian counterparts. How-

ever, no statistically significant difference was found in the overall QWL between the two groups. These findings under-

score the importance of developing targeted interventions to support teachers’ mental health and improve their working 

conditions in order to enhance educational outcomes.  
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INTRODUCTION 

In the modern world, the problem of teachers’ burnout 

remains relevant. Innovative changes in education increas-

ingly place demands on teachers, thereby increasing work-

load and stress levels, eventually leading to burnout. Teach-

ing involves not only the transfer of knowledge to students, 

but also the formation of their personal qualities. Teachers 

are an important human resource in educational organisa-

tions and play a critical role in improving student develop-

ment, achievement and quality of education. 

Burnout, defined as a syndrome of emotional exhaus-

tion, depersonalisation, and reduced personal accomplish-

ment resulting from emotionally demanding work, has  

a detrimental impact on teachers’ professional performance 

and overall well-being [1]. This issue is particularly critical 

in the education sector, as supporting teachers’ mental 

health contributes directly to the effectiveness and quality 

of their work life, which ultimately affects student out-

comes and the broader quality of education. 

Teachers are especially vulnerable to burnout due to  

the emotional and psychological demands inherent in their 

profession. Research has shown that teachers experience 

higher levels of burnout compared to other professionals, 

such as nurses and doctors [2]. Specifically, 34 % of teach-

ers were found to have high levels of emotional exhaustion, 

while 48 % reported moderate levels [3]. A systematic re-

view has identified several key determinants of teachers’ 

burnout, including job satisfaction, workplace stress, class-

room climate, teachers’ self-efficacy, neuroticism, per-

ceived collective burnout, and classroom disruption [4]. 

Emotional exhaustion, a core dimension of burnout, is 

strongly associated with job dissatisfaction and reduced 

quality of working life, which may hinder both professional 

effectiveness and personal well-being [5]. 

In parallel, the concept of Quality of Working Life 

(QWL) has gained increasing attention. QWL refers to em-

ployees’ perceptions of their work environment and experi-

ences, specifically, how effectively the workplace meets 

their personal needs and values [6]. Numerous studies have 

established a significant negative relationship between 

burnout and QWL: higher burnout levels are associated 

with lower QWL, while a supportive and motivating work 

environment can help mitigate burnout. 

Several studies from various professions further confirm 

this relationship. For example, Surawattanasakul, 

Kiratipaisarl, and Siviroj (2024) found that burnout, speci-

fically emotional exhaustion, depersonalisation, and reduced 

personal accomplishment, significantly impacts the QWL 
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experienced by physicians during their internship [7]. Simi-

larly, Sun et al. (2020) reported that an increase in nurses’ 

quality of working life was associated with a decrease in 

professional burnout [8]. Furthermore, a study by Salehi, 

Seyyed, and Farhangdoust (2020) found that burnout was 

significantly influenced by personal characteristics, QWL, 

and psychological well-being [9]. 

Previous research has extensively investigated the phe-

nomena of burnout and QWL across various professions, 

including nurses, doctors, and general employees. How-

ever, studies specifically examining the relationship be-

tween burnout and QWL among teachers are relatively 

limited. Furthermore, research that explores how these 

variables manifest and interact in different geographical 

and cultural settings, particularly in Indonesia and Rus-

sia, remains scarce. 

To begin addressing this gap, the current research 

was designed as a pilot study focusing on teachers from 

Bangkalan, Indonesia and Vladivostok, Russia. Rather 

than aiming for national generalisation, this exploratory 

study seeks to identify preliminary patterns and assess 

the feasibility of conducting a broader cross-cultural in-

vestigation in the future. 

Based on the background described above, this pilot 

study aims to explore the relationship between burnout and 

quality of working life (QWL) among teachers in a selected 

city in Indonesia and a selected city in Russia. In addition, 

the study intends to examine whether there are significant 

differences in the levels of burnout and QWL between  

the two teacher groups. 

 

METHODS 

This study employed a correlational pilot design to 

explore the relationship between burnout and QWL 

among teachers. A simple random sampling technique 

was used within a limited scope to recruit a total of  

60 participants, comprising 30 teachers from Bangkalan, 

Indonesia, and 30 teachers from Vladivostok, Russia. 

The Indonesian participants were recruited from a public 

senior high school in Bangkalan, while the Russian par-

ticipants were selected from two general secondary 

schools in Vladivostok. All participants were responsible 

for teaching general academic subjects across various 

grade levels. Although subject specialisation was not  

the main focus of the study, the sample was limited to 

general education teachers to ensure consistency. All 

schools involved were state-run secondary institutions, 

providing a comparable institutional context for both 

groups and supporting the relative homogeneity of  

the sample in terms of teaching role and school setting. 

Table 1 presents the demographic characteristics of  

the teacher participants from both countries. Gender, age, 

and teaching experience were distributed relatively similar-

ly across groups, ensuring a degree of comparability in de-

mographic characteristics.  

 

 

 
Table 1. Demographic characteristics of teacher State secondary school in Indonesia and Russia 

Таблица 1. Демографические характеристики учителей государственных средних школ из Индонезии и России 

 

 

Variable Bangkalan (Indonesia) Vladivostok (Russia) 

Number of participants 30 30 

Gender 

Male 6 4 

Female 24 26 

Age 

20–29 13 10 

30–39 14 5 

40–49 3 7 

50–59 0 6 

60 years and more 0 0 

Teaching experience 

<1 year 4 4 

1–3 years 7 7 

4–6 years 4 3 

7–9 years 4 2 

10 years and more 11 14 

58 Evidence-based education studies. 2025. No. 3



Maulina R.D., Aristova I.L.   “Burnout and quality of working life among Russian and Indonesian teachers: a pilot study” 

 

To explore potential differences in burnout and QWL 

levels between the two groups, comparative statistical ana-

lyses were conducted. The analysis focused on identifying 

whether there were statistically significant differences be-

tween the two teacher samples. A p-value less than 0.05 

(p<0.05) was considered indicative of a statistically signifi-

cant difference, while p-values equal to or greater than 0.05 

(p≥0.05) were interpreted as showing no significant differ-

ence. The analysis used the Asymptotic Significance  

(2-tailed) value as the decision criterion. 

The instruments used to measure the two variables are 

the Copenhagen Burnout Inventory (CBI) by Kristensen et 

al. (2005) [10] and the Work-related Quality of Life Scale 

(WRQoL) by Easton and Van Laar (2018) [11].  

Burnout was assessed using the Copenhagen Burnout 

Inventory (CBI). The original CBI developed by 

Kristensen et al. (2005) consists of three subscales: per-

sonal burnout, work-related burnout, and client-related 

burnout. In the present study, the personal burnout  

(6 items) and work-related burnout (7 items) subscales 

were taken from the original version. The third subscale 

(6 items) was adapted by replacing the term ‘client’ with 

‘colleague’. All items, scoring, and the underlying con-

struct remain consistent with the original CBI. Thus, 

three dimensions were assessed in total: personal burn-

out, work-related burnout, and colleague-related burnout. 

Personal burnout relates to physical and psychological 

exhaustion and overwork experienced, work-related 

burnout refers to a person’s attribution of burnout symp-

toms due to their work, and colleague-related burnout is 

the extent to factors related to their interactions with 

colleagues of their work. Participants rated how often 

they experienced these feelings on a 5-point scale rang-

ing from 0 (never) to 4 (always) [10]. 

The Work-related Quality of Life Scale (WRQoL) is used 

to assess the overall quality of working life among employees. 

Developed by British psychologists Easton S. and Van 

Laar D., the instrument consists of six key dimensions: general 

well-being, home–work interface, job and career satisfaction, 

control at work, working conditions, and stress at work. In this 

study, the structure and scoring guidelines followed those out-

lined in the official WRQoL user manual [11]. The psycho-

metric properties of the scale, including its factorial validity, 

internal consistency, and applicability in education settings 

have been supported in prior peer-reviewed research, particu-

larly in a study involving higher education employees in  

the United Kingdom [12]. This provides a sound empirical 

foundation for the use of WRQoL in cross-cultural and occu-

pational contexts, including teaching. 

Data collection was carried out using a Google Form 

which was sent to respondents so that they could participate at 

a time and place that was convenient for them. Then, data were 

processed and analyzed using the SPSS statistical program. 

 

RESULTS 

The results of statistical analysis of the relationship be-

tween emotional burnout and the quality of teachers’ work 

life in Indonesia and Russia are presented in Table 2. Based 

on the results obtained, the significance value of burnout 

and quality of working life for teachers in both countries is 

<0.05. This means that there is a significant relationship 

between burnout and quality of teachers’ work life.  

The data obtained also shows that burnout has a significant 

negative relationship with quality of teachers’ work life in 

both countries, namely −0.365 and −0.552. 

Next, researchers determined whether there were differ-

ences in burnout and quality of working life between Rus-

sian and Indonesian teachers. The results of this test are 

shown in Table 3. From the Table 3, the asymptotic p-value / 

Asymp. Sig. (2-tailed) for burnout is <0.05, which indicates 

that there is a statistically significant difference between  

the groups of Russian and Indonesian teachers. Based on 

the results of calculating the average score, it can also be 

seen that the burnout scores of Russian teachers are higher 

than Indonesian teachers (70.48>44.9).  

Then, for the differences in the teachers’ quality 

working life in Russia and Indonesia, it was found that 

the asymptotic p-value was >0.05. This means that there 

are no statistically significant differences between groups of 

teachers in Russia and Indonesia in terms of overall quality 

of working life. Even if we look at the average scores of  

the quality of working life of teachers in these two coun-

tries, it suggests that the scores are very similar: Indonesian 

teachers – 82.33, Russian teachers – 82.03. 

From Table 4, it can be seen that Russian teachers had 

higher average scores in all burnout dimensions. The highest 

score was in personal burnout (M=75.27), followed by work-

related burnout (M=72.92), and colleague-related burnout 

(M=65.94). Indonesian teachers, on the other hand, showed 

moderate levels in personal burnout (M=54.13), and lower 

scores in work-related burnout (M=45.67) and colleague-

 

 

 
Table 2. Significant correlations of variables among teachers respondents in Indonesia and Russia, N=30 

Таблица 2. Значимые корреляции переменных среди опрошенных учителей в Индонезии и России, N=30 

 

 

CBI 
WRQoL 

Correlation coefficient Sig. (2-tailed) 

Indonesian −0.365* 0.047 

Russian −0.552** 0.002 

Note. * is significant at the 0.05 level (two-sided); ** is significant at the 0.01 level (two-tailed). 

CBI is Burnout; WRQoL is Quality of working life.  

Примечание. * – значимо на уровне 0,05 (двусторонний тест); ** – значимо на уровне 0,01 (двусторонний тест). 

CBI – выгорание; WRQoL – качество трудовой жизни. 
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Table 3. Comparison of differences of burnout and quality of working life among teachers in Indonesia and Russia 

Таблица 3. Сравнение различий в выгорании и качестве трудовой жизни учителей в Индонезии и России 

 

 

Method Asymp. Sig. (2-tailed) 
Average value 

Russia Indonesia 

Burnout (CBI) <0.001** 70.48 44.9 

Quality of working life (WRQoL) 0.796 82.03 82.33 

Note. * is significant at the 0.05 level (two-sided); ** is significant at the 0.01 level (two-tailed). 

Примечание. * – значимо на уровне 0,05 (двусторонний тест); ** – значимо на уровне 0,01 (двусторонний тест). 

 

 

 

Table 4. Descriptive statistics for burnout dimensions (CBI) among Indonesian and Russian teachers, N=30 

Таблица 4. Описательная статистика по уровню выгорания (CBI) индонезийских и российских учителей, N=30 

 

 

CBI dimension Country Mean 

Personal burnout 
Indonesia 54.13 

Russia 75.27 

Work-related burnout 
Indonesia 45.67 

Russia 72.92 

Colleague-related burnout 
Indonesia 34.83 

Russia 65.94 

 

 

 

related burnout (M=34.83). The total burnout score was also 

higher for Russian teachers (M=70.48) compared to Indone-

sian teachers (M=44.90), which suggests that burnout levels 

were generally higher among teachers in Russia. 

From Table 5, the total WRQoL scores for Indonesian 

and Russian teachers are very similar (Indonesia: M=82.33; 

Russia: M=82.03). However, there are clear differences in 

several dimensions. Indonesian teachers scored higher in 

job and career satisfaction (M=23.33) and general well-

being (M=21.17). Meanwhile, Russian teachers scored 

higher in home–work interface (M=21.07) and control at 

work (M=22.63). The stress at work score was also higher 

among Russian teachers (M=11.53) compared to Indone-

sian teachers (M=4.37), showing that Russian teachers re-

ported feeling more stressed in their work. 

 

DISCUSSION 

The results of this study confirm a significant relation-

ship between burnout and QWL among teachers. Specifi-

cally, a significant negative correlation was found between 

the two variables in both Indonesian and Russian teachers 

samples. The data showed a correlation coefficient of 

−0.365 with a significance value of 0.047 for Indonesian 

teachers, and −0.552 with a significance value of 0.002 for 

Russian teachers. Both p-values (<0.05 and <0.01) indicate 

that these relationships are statistically significant.  

This significant negative relationship means that  

the higher the level of burnout experienced by teachers,  

the lower their quality of working life, and vice versa. These 

findings are consistent with previous research in other oc-

cupational settings. For instance, a study by Pereira et al. 

(2022), which involved 459 municipal workers in Portugal 

during the COVID-19 pandemic, found that all three di-

mensions of burnout: emotional exhaustion, cynicism, and 

low effectiveness, were significantly and negatively associ-

ated with quality of working life [13]. Additionally, studies 

by Surawattanasakul, Kiratipaisarl, and Siviroj (2024) on 

physicians, Sun et al. (2020) on nurses, and Salehi, Seyyed, 

and Farhangdoust (2020) on auditors also demonstrated  

a negative relationship between burnout and QWL [7–9]. 

This indicates that the link between these two variables is  

a consistent phenomenon across various professions, in-

cluding teaching, a profession with unique demands.  

Understanding this relationship is crucial, as it has im-

portant implications for teachers well-being and teaching 

effectiveness. A high level of QWL, which includes a sup-

portive work environment where teachers’ personal needs 

are met, professional and career development is encour-

aged, and interpersonal relationships at school are demo-

cratic and positive, can help prevent burnout [14]. Such  

an environment fosters motivation and satisfaction. Teach-

ers with good QWL tend to be more engaged, motivated, 

and satisfied with their work, which ultimately enhances 

both teaching effectiveness and their overall well-being. 

Conversely, high levels of burnout can negatively affect 

multiple aspects of a teachers’ professional life, including 

reduced teaching effectiveness, physical and mental health 

issues, strained relationships with students and colleagues, 

and lower job satisfaction. 
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Table 5. Descriptive statistics for work-related quality of life (WRQoL) dimensions among Indonesian and Russian teachers, N=30 
�L�Z�[�e�b�p�Z������ �H�i�b�k�Z�l�_�e�v�g�Z�y���k�l�Z�l�b�k�l�b�d�Z���i�h���d�Z�q�_�k�l�\�m���l�j�m�^�h�\�h�c���`�b�a�g�b�����:�5�4�R�/�����b�g�^�h�g�_�a�b�c�k�d�b�o���b���j�h�k�k�b�c�k�d�b�o���m�q�b�l�_�e�_�c����N=30 

 
 

WRQoL dimension Country  Mean 

General well-being 
Indonesia 21.17 

Russia 20.93 

Home�±work interface 
Indonesia 11.30 

Russia 21.07 

Job and career satisfaction  
Indonesia 23.33 

Russia 10.07 

Control at work 
Indonesia 10.90 

Russia 22.63 

Working conditions  
Indonesia 11.27 

Russia 10.77 

Stress at work 
Indonesia 4.37 

Russia 11.53 

 
 
 
In addition to confirming the negative relationship be-

tween burnout and QWL, this study also reveals a signifi-
cant difference in burnout levels between Indonesian and 
Russian teachers. Specifically, Russian teachers reported  
a significantly higher average burnout score (M=70.48) 
compared to Indonesian teachers (M=44.9). This difference 
was statistically significant at the 0.01 level. The analysis of 
burnout dimensions, as shown in Table 3, revealed con-
sistent differences between the two groups. Russian teach-
ers experienced higher burnout not only overall, but also in 
each specific dimension. Personal burnout, which reflects 
physical and emotional exhaustion, was the highest among 
Russian teachers. This may suggest greater stress or fatigue 
related to their working conditions. Higher scores in work-
related and colleague-related burnout also point to possible 
pressures from job roles and interactions in the workplace. 
These findings may be related to contextual challenges such 
as heavy workload, lack of institutional support, or broader 
socio-economic factors affecting teachers in Russia. In 
comparison, Indonesian teachers reported more moderate 
levels of burnout, especially in the interpersonal domain, 
which may reflect different cultural, organisational, or sys-
temic conditions. 

This significant disparity can be explained by differing 
contextual and country-specific factors, which serve as key 
criteria for interpreting the observed variation. According to 
Gorblyansky, Ponamareva, and Kontorovich (2019), several 
factors have been identified as contributing to higher levels 
of burnout among Russian teachers, including longer work 
experience, demands to work on weekends and holidays, 
dissatisfaction with work schedules, and spending excessive 
time dealing with work-related issues [15]. These factors 
reflect the generally more intense workload and pressure 
within the Russian education system, such as large class 

sizes, high administrative burdens, and limited resources. 
Long working hours, lack of structured rest periods, and 
limited control over work routines may further increase 
emotional exhaustion and depersonalisation, two core com-
ponents of burnout. 

Meanwhile, Indonesian teachers also experience high 
workloads, including not only teaching duties but also  
a significant amount of administrative tasks. Other contrib-
uting factors include frequently changing curricula, rigid 
school policies, and national-level accountability pressures. 
However, the lower average burnout level reported by In-
donesian teachers may be influenced by an important dis-
tinguishing factor: gratitude. A study on teachers in Indone-
sia found that individuals with higher levels of gratitude 
reported significantly greater job satisfaction. This sense of 
gratitude, despite challenges such as limited compensation 
or temporary employment was associated with stronger 
psychological well-being and a more positive attitude to-
ward their teaching roles, which may serve as a protective 
factor against emotional exhaustion and other symptoms of 
burnout [16]. Supporting this, other research demonstrated 
a significant negative relationship between gratitude and 
burnout, specifically emotional exhaustion and depersonali-
sation. Gratitude also mediated the relationship between 
social support and burnout, indicating that teachers with 
higher gratitude were less affected by burnout even when 
facing demanding work conditions [17]. Similarly, other 
research indicated that teachers with higher gratitude also 
experienced greater work engagement and lower levels of 
burnout [18]. This effect may serve as protective mecha-
nisms against burnout among Indonesian teachers. 

Interestingly, despite the significant difference in burn-
out levels between Indonesian and Russian teachers, as 
discussed earlier, the results of this study indicate that there 
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