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Abstract. In modern conditions the comprehensive school has to form complete system of encyclopedic knowledge,
abilities, skills, and also experience of independent activity and a personal responsibility which are trained i.e. the key com-
petences defining modern quality of education. Quality of education is defined by several criteria and depends on many fac-
tors: motivation of training, modern educational technologies, objectivity of an assessment of knowledge of school students,
organization of educational work. One of the approaches promoting improvement of quality of training of school students is
the organization of process of training with use of rating system of an assessment. In article relevance of use of a rating for
an objective assessment of knowledge of pupils of a gymnasium as aims is proved to give the objective developed assess-
ment of knowledge (readiness) of the school student of all subjects of a subject in the form of its rating which is expedient
for using at any certification trained the Author describes a technique of use of rating system which is realized in a general
education gymnasium. Five interconnected main functions of rating system are allocated: diagnostic, training, bringing up,
developing, organizational, and also the principles of realization of the allocated functions. It is shown that the organization
and effective functioning of rating system of an assessment of quality of knowledge of school students allows in practice
most to involve all motivational block, to raise a motivational orientation of the personality on success, to create the positive
relation to training that will undoubtedly promote education improvement of quality.

Keywords: quality of education, rating system, objective assessment of knowledge of pupils, informative motivation,
functions, didactic principles, method of calculation of a rating.
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Annomayus. B cratbe peub HAET 00 0COOCHHOCTSIX OPUTAHCKUX YHHBEPCHTETOB, KOTOPBIE TPEIOCTABISIFOT BO3MOXK-
HOCTH TOJIyYUTh JUIUIOM MarucTpa AWCTAHIIMOHHO, 8 UMEHHO 00 yHHUBEpCHUTETax 0€3 paHuI], O KpaiiHe THOKHX BO3MOXK-
HOCTSX 00y4eHHs1, 00 00ecreueHnn KauecTBa, 0 Ka4eCTBE JAMCTAHIIMOHHBIX TPOTPAMM C TOUKH 3PEHUS Pa3HBIX 3aMHTEpe-
COBAHHBIX U 33JICHCTBOBAaHHBIX CTOPOH, O BCTYNUTEIBHBIX TPEOOBAHMSIX, HCIIOIb30BAaHUN BUPTYaIbHON 00ydaroniel cpe/pt
1 MacCOBBIX OTKPBITBIX IMCTAHIMOHHBIX KypcoB. [IpuHMMas BO BHUMaHHWE TOT (DaKT, YTO TEXHOJOTHH JIEKAT B OCHOBE
MHCTUTYIMOHHBIX U3MEHEHNH, OPUTAHCKHE YHUBEPCUTETHI PACHIMPSIOT CBOM IPAHUIIBI Teorpapuyecku 1 (pyHKIMOHAIBHO
TIPeAOCTaBIIsIs 00pa3oBaTeIbHBIE YCIIyTH 3a rpaHuIei BeankoOpuTanny, a TakyKe MpeoCcTaBIisis HOBbIE BO3MOXKHOCTH J10-
CTyIMa JI0 ¥ UCIIOIb30BaHMS HACH M 3HaHMH. Kpome TOro, yHHBEpPCUTETHI MPEIIAraloT IHPOKUN CHEKTP MHOTO(YHKINO-
HaJIbHBIX KyPCOB U KpaiHe r’HOKHe BOZMOXXHOCTH 00Y4eHHsI (KacaTelbHO MECTa U BpeMEHH y4eObl, COIepyKaHus Kypca), Ta-
KHM 00pa3oM IPEOCTABIISISI CTYIEHTaM BO3MOKHOCTD YITYUIINTh KapbepHbIE MEPCIIEKTHBBI U MIPOJIEMOHCTPUPOBATH CBOIO
KOMIIETEHTHOCTh B BEIOpaHHOW MH cepe. Cpeau 0CTaIbHBIX COBPEMEHHBIX XapaKTePUCTUK OPUTAHCKNX YHUBEPCUTETOB,
KOTOpbIE TOTOBST MaruCTPOB JTUCTAHI[MOHHO, MOYKHO HAa3BaTh CIEAYIOIINE: 00s3aTeNbHOE HCIIOIb30BAHNE B ITOJTHON Mepe
BHpPTyalbHOI 00ydJaromiei cpesibl; 00s3aTeNIbHOe IPUHSTHE BO BHUMAaHKE TPEOOBAHUH K KaUeCTBY M 00ecIedyeHne KauecTBa
JUCTAaHIMOHHBIX YCIYT; IPaBUIIbHAS OPraHU3alus AUCTAHIMOHHBIX KypCOB C TOYKH 3PEHHs Pa3HBIX 3aMHTEPECOBAHHBIX
CTOpPOH, @ UMEHHO C TOYKH 3PEHHUSI COCTABUTENCH NUCTAaHIMOHHBIX KypCOB, T€X, KTO (PMHAHCUPYET UX CO3JIaHHe, PyKOBO-
JUTENICH TMCTaHIMOHHBIX POTPaMM, CTYJICHTOB M Jaxe OyAyIIuX padoTojaaTesneil; JOCTaTOYHO BBICOKHE BCTYNHTEIbHbIE
TpeOoBaHNs; AKTHBHOE YIaCTHE B CO3JJAHUH MAaCCOBBIX OTKPBITHIX JUCTAaHIIMOHHBIX KypcoB. biaromapst nocnennemy axry
MIPOMCXOUT CJIEAYIOIIEe: C OJHOW CTOPOHBI - CAMBIE JIyUIIHe KypChl OT CaMBIX JIYUYIIUX YHUBEPCUTETOB CTAHOBATCS JI0-
CTYIHBIMH Ka>KI0MY O€CIIIaTHO, ¢ JPYTOil CTOPOHBI — pad0Ta MO CO3/IaHMI0 TAKUX KYPCOB CHOCOOCTBYET MEKHWHCTUTYIIH-
OHHOT'O COTPYIHHYECTBA.

Kniouegvie cnosa: TenieHInu, OpUTAaHCKHE YHUBEPCUTETHI, TUCTAHIIMOHHOE 00y4YeHHe, TUIJIOM MarucTpa, 6e3 rpaHuil,
TrHOKHE BO3MOXXHOCTH O0YyYEHHsI, KAUeCTBO, BCTYITUTEIbHBIC TPeOOBAaHMS, BUPTyalbHas 00yJaromasi cpejia, MacCoBBIE OT-
KPBITbIE JUCTAaHIIMOHHBIE KYPCHI.

UK universities are the second most popular destination
for international students, taking 11 per cent of the market
share. Four British institutions are among the top ten global
universities — Cambridge, Oxford, Imperial College London
and University College London. The number of people
passing through UK universities is rising: between 1997 and
2007 the number of students in higher education grew from
1.8 million to 2.4 million [1].

The economic and social imperatives for continuous
higher learning and innovation are growing more urgent just
as the primary means to achieve them come under threat.
Two vital public policy aspirations are jeopardised: the
need to give more people the opportunity to access lifelong
learning regardless of background, and the positioning of
the UK as a global centre of innovation in the knowledge
economy.

Technology is at the heart of this story of institutional
change. Responding to the report, The Edgeless University,

Diana Warwick, Chief Executive of Universities UK said:
“Universities in the UK recognise the importance of new
technology and are frequently leading the way in the use
of online learning to complement traditional approaches
to learning and teaching [2]. Universities are now just one
source among many for ideas, knowledge and innovation.
That seems to threaten their core position and role, but in
this new world of learning and research, there are also great
opportunities. The internet, social networks, collaborative
online tools that allow people to work together more easily
and open access to content are both the cause of change for
universities, and a tool with which they can respond.

Thus, one of the current tendencies which characterizes
universities nowadays is that the latter become edgeless.
This is driven by people finding new ways to access and
use ideas and knowledge, by new networks of learning and
innovation, and by collaborative research networks that span
institutions and businesses. It is an increasingly international
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phenomenon. Across the globe, countries are pushing for
greater advantages in education and innovation. There is
an ever-growing environment of learning, research and
knowledge exchange of which universities are one part. In
the UK universities become edgeless geographically as they
start to provide education outside the UK. The University
of Nottingham, for example, has a campus in Ningbo,
China, and a campus in Malaysia [3]. They are becoming
edgeless in research as innovation depends increasingly on
collaborations between institutions and among academics.
The university is becoming defined by its function —
provider and facilitator of learning and research — not its
form. Its influence, reach and value extend beyond its UK
campus. This is one but not the only characteristic of British
universities. Let’s discover other modern features of them
especially based on the example of Master’s programmes by
distance.

The question of defining the tendencies of training
specialists by distance in British universities is not yet
thoroughly investigated. This brings actual importance to
this question and is the aim of our investigation here.

The main statement. Through Online Distance Learning,
most British universities offer a wide range of cutting-
edge courses and highly flexible study options to provide
the students with the skills to further enhance their career
prospects and demonstrate real expertise in their chosen
field. Whether they are considering undergraduate study,
wish to confirm their credentials through postgraduate
taught courses or research opportunities, or would like to
demonstrate their ongoing professional competence through
Continuous Professional Development, Online Distance
Learning courses are designed to help the students every step
of the way.

By highly flexible study options they mean both place
and time flexibility and course flexibility.

Instead of attending lectures, a student studies online,
attends ‘virtual’ tutorials and submits his assignments over
the Internet. One can be in the same country as the university,
or overseas. It doesn’t matter. Online Distance Learning
gives a student the opportunity to study through a university
that he would not be able to attend because of his location,
or to fit study around work or other commitments. Providing
one has use of a computer with Internet access, one can
study from home, his workplace, or almost anywhere he
chooses. For example studying for Master of Education at
the University of Dundee there are both workplace based
and non-workplace based routes through the programme.
Besides, course and time flexibility is well illustrated by the
same programme whereone can get a postgraduate degree
depending on the number of modules covered. This fact is
better presented in the following table:

Length of study

Degree Distance learning (2 optional contact days per

imodule)

1800 hours of part-time study ( 6 x 30M modules

MEd iin total)

1200 hours of part-time study (4 x 30M modules

PGDiploma in total)

600 hours of part-time study (2 x 30M modules in

PGCertificate total)

Most students study part-time completing one module
per semester. In certain circumstances students can under-
take more than one module per semester [4].

Another example is a postgraduate programme at Edge
Hill University in Britain [5]. The programme has three dis-
tinct phases, each of which is equivalent to 60 credits.

Phase 1 - Investigating Practice focuses on the evaluation
of existing practice. The aim is to engage you in reflective

practice, laying the foundations for future progression and
providing an introduction to critical reflection and evalua-
tion, enhancing your understanding of practitioner enquiry.

Phase 2 - Developing Practice provides an opportunity
to engage in modules with a specialised focus. This might
include a focus on teaching and learning, subject specialist
knowledge development, coaching and mentoring, educa-
tional leadership, issues within a particular sector (such as
early years, primary, post-compulsory or lifelong learning)
and special educational needs.

Phase 3 - Embedding Improved Practice will enable you
to develop a thorough knowledge and critical understand-
ing of enquiry-based research. It will involve researching,
planning and completing an enquiry that impacts on learners,
directly or indirectly, in their educational setting and area of
work.

A wide choice of pathways are available on the MA
Education programme:

*  MA Education

¢ MA Education (Art)

*  MA Education (English)

e MA Education English Teaching to Speakers of
Other Languages (ETSOL)

*  MA Education (Foreign Languages)

*  MA Education (Geography)

*  MA Education (History)

e MA Education (Information & Communication
Technology)

*  MA Education (Lifelong Learning)

*  MA Education (Mentoring and Coaching)

*  MA Education (Teaching and Learning). The total
number is 39 awards only for Master’s degree. For a named
award at least two thirds of credits must be for modules
which are directly related to the specialist focus [5].

A properly adopted virtual learning environment is a must
for every university which provides programmes of study by
distance. A Virtual Learning Environment (VLE) used by
top-ranking universities globally, Blackboard, for example,
provides online access to course materials and learning re-
sources. Using the Blackboard software, one can complete
and submit coursework, check his progress, communicate
with his lecturer and participate in lively, active debate with
other students from around the world regarding the central
issues of your learning. The benefits of Blackboard include:

- Access to important reference material, handouts,
reading lists and web links

- Talking to other students and tutors through online
discussion boards and forums

- Attending ‘virtual’ presentations and tutorials

- Discussing ideas, exchanging information and joining
in lively debates

- Completing and submitting your assignments with the
support of online marking and feedback

- Keeping up-to-date with course deadlines and
announcements

Quality assurance is another important standpoint for
British universities. Bernadette Robinson, for example,
suggests that At a practical level ‘doing’ quality assurance
involves a continuous cycle of:

» setting standards for a key activity;

* carrying out the activity;

* judging achievements against the standards
(measuring the gap between policy or plan and practice or
performance);

* planning for improvement; and

e taking action to implement desired changes [6, c.
190].

Besides, in education and training through open and
distance methods, we often use the term quality in relation
to course materials and services to indicate their ‘fitness for
the purpose intended’. This definition raises the question of
whose purpose we are talking about. With any course, there
are a number of different interested parties, or stakeholders:
there are the course designers, the programme managers, the
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organization providing the course, the funders or sponsors of
the course, the students themselves and, increasingly, their
employers. The major concerns of each of these stakeholders
may well differ from each other. They will cover academic,
pedagogic and vocational issues as well as the learning
experience as a whole. For example:

* Course designers have worked hard to produce a
course package which might use a number of different
media, and which will have a variety of teaching strategies
and devices within it. They will probably be principally
concerned about the teaching effectiveness of the course.

e The programme managers and the organization
providing the course will be concerned that the course at
least covers its costs, and that the funding agency feels that it
has received value for money.

» The funders’ criteria are perhaps the least predictable
in that the range of possible funders is so wide. It may be
that the funding body is an employer, a government agency,
a charitable trust or the students themselves who are paying
the full cost of the course. Each of these groups will have
different criteria which may or may not include such aspects
as the type of person recruited as a student (e.g. courses for
the unemployed), the numbers recruited, who successfully
completes the course and the knowledge, skills and personal
qualities they expect those who complete the course to have
acquired in the course of their studies.

» Students’ criteria for judging a course are likely to
focus on the process of learning as well as the outcomes
from it - whether or not they grew in confidence as learners,
the extent to which they found the experience pleasurable,
the balance between the costs of study (financial and
personal) and the perceived benefits, the usefulness of the
qualifications or the skills and knowledge gained and the
quality of the learning experience. Thus, the milestones for
learners choosing the course are the following: learner-needs
assessment; registration process and timing; scheduling of
mailings; record-keeping; briefing and monitoring of staff
involved and most of all course choice information, such as
prospectuses in database/ brochures, people (advisers, tutors,
training officers), career advice.

*  Employers will be more concerned with the output
from the course - the skills, knowledge and the personal
qualities students acquire [7, c. 195-196].

Entry requirements is another important issue about
British universities. For example, as English is used in learn-
ing, teaching and assessment, you will not gain the full ben-
efit from your Online Distance Learning course unless you
have the appropriate standard of English. For this reason,
in most universities entry criteria for international students
they require an English language qualification, e.g. IELTS
average of 6.0, TOEFL score of 550 (213 computer-based).
Applicants will normally be graduates or be able to provide
evidence that they can work at postgraduate level. They
should ideally be able to undertake work related to a pro-
gramme specialism in their workplace setting or other ap-
propriate agency.

For the last two or three years British universities have
joined the community of MOOC courses. MOOC standing
for Massive Open Online Course — is a term likely to en-
ter into our common vernacular. New technology enables
the possibility to teach over 100.000 students at the same
time in the same course. Teaching such many students in a
traditional campus situation will take more than 250 years.
New technologies enables us to give (the best quality) edu-
cation to a virtually unlimited number of people. Nowadays
the best courses from the best institutions are made avail-
able for everyone in the world for free. Institutions are work-
ing together to make this possible, for example by Cousera,
Udacity, MITx and EdX.

What is a MOOC? A MOOC is a course or unit acces-
sible, usually with no prerequisites, to anyone who wishes
to enroll, usually for free, and with self-assessment or peer
assessment along the way. Many now are being offered by

household name universities who may not give you credit
towards a degree, but will often award certificates of partici-
pation, or even a grade.

Most MOOCs are now delivered by acknowledged
experts and outstanding teachers. MOOC:s are very new, and
no-one yet knows what they will mean or what role they will
play in the future of education. But many already believe that
Pandora’s box has been opened. Whatever the future holds
in store, you can benefit from these online courses already
today.

Conclusions and perspectives of further research.
British universities have long been the target for applicants,
being one of the most prestigious not only with home stu-
dents but internationally as well. The more so when most
universities have implemented distance learning. We strong-
ly believe that it is due to those peculiarities described above,
which are well worth borrowing for our universities. Thus
the advantages of British universities are as follows: edge-
less character; providing cutting-edge courses with a wide
choice of pathways and highly flexible in time, place and
course study options; obligatory usage to full extend of
the proper virtual learning environment; the due respect to
quality and quality assurance, the right organization of dis-
tance courses in respect to every stakeholder it refers, that is
to course designers, the funders, the programme managers,
students and even future employers; rather high entry re-
quirements; being a member of the community of MOOCs.
Further research makes it possible to investigate how all
these characteristics are realized within a particular distance
programme.
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Abstract: The article deals with the peculiarities of British universities providing master’s degree by distance. Namely,
it analyses such features as their edgeless character, highly flexible study options, quality assurance, quality of courses in
regard to every stakeholder, entry requirements, usage of VLE and MOOCs. Due to the fact that technology is at the heart of
institutional change, in the UK universities become edgeless geographically and functionally as they start to provide educa-
tion outside the UK and providing new ways to access and use ideas and knowledge. Besides, universities offer a wide range
of cutting-edge courses and highly flexible study options in terms of time and place of studying and course content to provide
the students with the skills to further enhance their career prospects and demonstrate real expertise in their chosen field.
Other modern characteristics of British universities providing master’s degree by distance are as follows: obligatory usage of
the proper virtual learning environment to full extend; the due respect to quality and quality assurance; the right organization
of distance courses in respect to every stakeholder it refers, that is to course designers, the funders, the programme manag-
ers, students and even future employers; rather high entry requirements; being a member of the community of MOOCs. The
latter provides availability of the best courses from the best universities for everyone in the world for free on the one hand,
and on the other hand it encourages cooperation between institutions.

Keywords: tendencies, British universities, distance learning, Master’s degree, edgeless, flexible study options, quality,
entry requirements, VLE, MOOC.
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Annomayus. B ctatbe paccMaTpHBaIOTCS BONPOCH (JOPMHUPOBAHMS SKOJIOTHIECKON KyJIBTYPBI CTYICHTOB TEXHHUECKOTO
By3a B IMPOUECCC M3YUCHUA NUCHUIIINHBI, paCCMOTPCHBI OCHOBHBIC NCTOYHUKU 3arpsA3HCHUSA Opr)KaIOIJ_[efI Cpe€abl U CBA-
3aHHBIC C HUMH PUCKH BBI3BaHHBIC PabOTOI aBTOMOOMIIEHOTO M CEIbCKOXO3SHCTBEHHOTO TPAHCIIOPTa, B TOM YHCIIE, XKe-
JIE3HOI0OPOKHOTO TPAHCTIOPTA U MPEATIPUATHH 00CTY KUBAIOLINX KEJIE3HOLOPOKHOE ITOJIOTHO M TEXHUKY, TTOTIEPKUBACTCS
XUMHUYECKas Mpupoga KUCJIOTHBIX I[O)K}Ieﬁ HapyHmiaromumx OaaHc JKU3HU, BIIMAHUC Ha KOHCTPYKIIMOHHBIC MaTCpUaJibl 1 HA
MAMSATHHUKH KYJIBTYpPBI, KOTOPBIE HAXOAATCS 110/ OTKPBITHIM HEOOM, 0003Ha4YeHa 3KoyIornyeckast (QyHKIUS U 3a/1ada BbITe-
Karomas nu3 He€, 3KoJIOTHYecKoe 00pa30BaHNe U BOCTIMTAHUE B y4eOHOM IIPOLIECCce M BHEAYAUTOPHON paboTe, mpeyiaraerces
ycusieHue paboThl 1o 00pbOE € 3arps3HEHUEM OKPYIKAIOILEH Cpe/ibl U, BBECTH B KYPC XMMUHM KOHKPETHbBIE HH)KEHEPHBIE ITPO-
OJsieMbl, yiensieTcss BHUMaHie HanOoJiee OJTHOMY IPOSIBICHHIO K B3aMMOIIPOHIKHOBEHUIO M B3aNMO3aBHCUMOCTH )KUBOTO 1
HEKUBOTO, 3aTrPsI3HEHNE TEPPUTOPHH XUMHUIECKIMHE BEIIECTBAMH H CMOTOM, a TaK)Ke TSOKEIBIMU METaJUIaMH U UX BINSHHE
Ha 37I0pOBbE YEJIOBEKA, JJIsl peallu3alii CUCTEMHOM JIEsITeIbHOCTH BBEJICHBI HECTaHIaPTHBIE CUTYAIMU TPO(ECCHOHATIBHO-
r0 XapakTepa, IPUBOAITCS KOHKPETHBIE NIPEI0KEHUS BEAYIIHUX CIELUAINCTOB IPOU3BOACTBEHHOI O 3B€HA, KOTOPBIE MOTYT
CHOCOOCTBOBATh YJYUIICHHUIO 9KOJIOIMYECKOH 00CTaHOBKHM, IPUBEICHBI IPUMEPBI HCCIIEI0BATENBCKOM pabOThI CTYJCHTOB
B JIOKAJIbHBIX OoYarax 3arps3HCHUsA BbI6pOC&MI/I ABTOTPAHCIIOPTA, BJIHUAHUEC BLI6pOCOB Ha U3MCHCHHC 3CJICHOI'O IMUI'MCHTA
B JINCTBSIX JIEPEBHEB, a TAK)KE BIMSHUE BHIOPOCOB Ha IOSBJICHUE 3€JIEHOTO KOHYCa JHCTa Ha KOHIE TTOYKH, 0003HAYEHBI
MPOOIEMBI FKOIOTHIECKOTO XapaKTepa B IEJIOM U B 0COOEHHOCTH Ha TpaHCIOpTe (aBTOMOOMIIBHBIN, KeIC3HOJOPOKHBIH,
CeJIbCKOXO3SHCTBEHHBIN), METO/IbI MX PELICHUS, TyTeM NEePECTPONKHN MpenoJaBaHus Kypca XUMHH Ha METOI0JIOTHYECKON
OCHOBE ¥ CIIOCOOBI BOCTIUTAHUSI 9KOJIOIMYECKOT0 CO3HAHUS Uepe3 CIICIUAIbHbIE 3aJaHNs SKOJIOTMYECKOH HAalpaBIeHHOCTH
(ctynmeHdeckne KOH(pEPEHINH, AUCIYThI, CEMUHAPHI).

Kniouegvie cnosa: BBIOPOCHI, 331241 3KOJIOTHUYECKOM HAIIPaBIEHHOCTH, UCCIIE0BaHNUS, MOJCIUPOBAHNE, CHCTEMHO- /51~
TEJIFHOCTHOE, (ha3bl, (PEHOIIOTHYECKAs OIIEHKA, XUMHYECKOE 3arps3HeHHE, XPOIO(HILI, IKOJIOTHIECKOE BOCITUTAHHE, HKOJIO-
TMYECKUI KPU3HC, KOJIOTHS TPAHCIIOPTA.

Pa3BuTHe NMpOM3BOAMTENBHBIX CHJI M Hay4YHO-TEXHHYE-
CKHIl TIpoTpecc pe3ko 0OOCTPHIIN IKOJIOTHUYECKYIO TpobIie-
My U CYHICCTBCHHO MOBJIMAJINA HAa YCJIOBHUS KHU3HU HIO[lefl.
CeronHs y>ke HEBO3MOYKHO pelaTh COINaIbHO-9KOHOMUYe-
CKHe€ 337a41 0e3 ydeTa COCTOSHHS TIPHUPOIHON CPEIBL.

HOCKOHbe TCXHUYCCKHUE PCHICHUA NPUHUMAIOT CICIU-
QINCTHI C BBICHINM 00pa30oBaHHWEM, TO BO3PACTAET OTBET-
CTBEHHOCTb BY30B, BBIMYCKAIOIIMX CIEIUAINCTOB TEXHHU-
4ecKoro npoduiisi 1, KaK CleJICTBHE, BO3HUKAET mpobiema
(OpMUPOBAHUS 3KOJIOTHYECKOH KYJIBTYphl OyIymuX crie-
IHATNCTOB. By3 MOMKEH MOATOTOBUTH JIO/IEH, CIIOCOOHBIX
[IPEABUJIETh LIUMPOKUN KPYI 3KOJOTMYECKUX IOCJIEICTBUN
MPOEKTHBIX, TEXHUYECKHX U MPOU3BOJCTBEHHO-IKOHOMHU-
YECKUX pelleHUuH. BaxkHyl0 poib B HKOJIOIMYECKOM BOC-
IIMTaHUHU 6y[lyU_lI/lX HWHXCHEPOB JOJDKHO ChII'PAaThb U3YUCHUC
XUMHH.

Takum obpa3oM, I HAYKH U 00pa30BaHMUs, KpOME H3-
BECTHBIX 3aj]a4, HeoOXOoJMMa M HKOJOrnveckas (GpyHKIus,
HalpaBsJeHHass Ha COXPaHEHWE IPHUPOJABI U obecredeHne
rapMOHUYECKUX YCIOBMM [UIsl KU3HU 4YeJOoBeKa. BaxHoi

3aja4deid, BBITEKAroImeH U3 3Toi (yHkuum, sBisercs Qop-
MHPOBaHHE KOJIOTHUECKOTO CO3HAHUSL. DKOJIOTHIECKOE CO-
3HaHME - 3TO MUPOBO33PEHYECKUE YCTAHOBKU yOCIKIACHHS O
TOM, YTO COBPEMEHHBIH JKOJOTMYECKUI KPHU3UC MOCTABUT
I0J yTpo3y CYyLIECTBOBAaHME CaMOI MPUPOJBI, B TEPBYIO
ouepeqpb cyllecTBoBaHue Ouocdepsl. [loaTomy HEoOX01u-
MO HE TOJBKO JIaTh CBEJCHUS CTYJCHTaM IO 3KOJIOTHH, HO
n c(hopMHUPOBATH HOBYIO KYJbTYpY OTHOIICHHH K MPUPOJIE
[1, c. 407].

B aT0i1 CcBsI3M mpeuaraeTcest HKOJIOTHIEcKoe 00pa3oBa-
HHUE ¥ BOCIIMTAaHNE HAYMHATH C TIEPBOTO Kypca, MyTeM BHe-
CEHHUs1 IKOJIOTMYECKUX 3HAHUW B COJlEpKaHUE OOILIEeCTBEH-
HO-TIOJINTUYECKUX, 0011e00pa3oBaTeNbHbIX, O0ICHAYYHbIX,
OOIIENHKEHEPHBIX U CHENHAIBHBIX TUCHUILIMH. B sKkomo-
TUYCCKOM BOCIIMTAaHUH CTyILCH'-IeCKOﬁ MOJIOJCKHU ITOMUMO
y4eOHOro Iporecca, HeoOXOAWMO HCIOJIB30BATh TaKKe
BHEYUYEOHYIO M BHEayIUTOPHYIO padotry. Cpean 3Tux hopm
MOYKHO BBIJICITUTH CJIEYIONIME: HAyYHO-UCCIIe0BATEIbCKAs
paboTa 10 SKOJIOTHYECKOI TeMaTHKE, TUCITYThI IO 3KOJIOTH-
YECKUM BOTIPOCaM, Oecebl 3a «KPYTJIbIM CTOJIOM», IIPOBe-
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